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Need some ideas for teaching a hybrid course?  The presenter will share several random thoughts about her experiences teaching hybrid statistics and hybrid business calculus.  What worked and what didn’t?  Example of activities for the classroom and online components will be shared.


1.  Define hybrid.
2. Traditional – web enhanced – hybrid – online.  Two approaches to hybrid.
3. My rationale for going hybrid.
4. The random thoughts


What is a hybrid course?

A hybrid course is a blend of traditional face-to-face instruction with online learning, with classroom time reduced by moving a significant part of the course online.  I’m sure that different institutions have different definitions of how that blend is to be accomplished.  At SCC, the current definition of this blend is 75% online and 25% classroom.  Translated, that means the hybrid class F2F time cannot exceed 25% of the traditional class F2F time, or about 1 hour every other week.  Orientation and testing are not included in this time.

Two approaches to hybrid courses

College instructional delivery runs the gamut from the traditional face-to-face classroom on one end to the full online class on the other end.  

Traditional – Web Enhanced – Hybrid – Online 

In a traditional classroom, all learning and assessment takes place in the classroom.  Many of us have experimented with web enhanced classes, in which some course materials may be placed online but the majority of instruction and assessment is still done in the classroom setting.  In a hybrid course, a significant portion of instruction and assessment is moved online, leaving classroom time for specialized instruction or learning activities.

A colleague and I did a presentation to our faculty institute last fall on hybrid courses, and as we prepared the talk, we realized that we were both taking different approaches to hybrid courses.  She was moving up the scale, converting a web enhanced course to a hybrid course, in an attempt to free up class time for instruction.  I, however, came the other direction, converting an online course to a hybrid course, trying to help students by adding a face to face component.  Both of us, though, had similar expectations for the courses.  



My rationale for hybrid courses

Let me give you a little background as to why I went “hybrid.”  

My initiation into online instruction began in spring 2002 with 1 section of online statistics.  Statistics seemed to be a good place for SCC to start with online math and within 4 or 5 semesters that 1 section had grown to 4 sections each term, including summer.  The course was especially popular with nursing students, working students, single moms, and business persons who had to travel a lot.  The pass rate has hovered around 75%, which I consider pretty good for online.  

With such success in statistics, in spring 2004 I decided to offer an online section of business calculus.  Calculus of course is a little tougher cookie for online so it wasn’t quite as successful as the statistics and over the next few semesters I tried several different strategies to try to build student success and retention.  After a session at AMATYC in 2006 I thought that I would try a hybrid business calculus course.  

Random thought #1:  hybrid courses will have higher retention and success rates.

I really worked hard to make this a good course.  I talked with other colleagues who were teaching hybrids to get their advice.  I tried to ensure a smooth flow from classroom to online and back to classroom.  I attended every session on hybrid courses I could find.  So what happened?  The class met regularly – not every week but always in weeks where the topic being studied was a difficult one for students to grasp.  I used the class time to answer student questions and then do a brief lecture on upcoming material.  Class was not required, but I did take roll.  I admit that attendance was a problem.  Out of the 19 students who enrolled in that spring 2007 hybrid business calculus class, only 9 finished the course!  The ones who did finish got C’s or better, but what a horrible retention rate!  

Why did so many students withdraw?  I think it was a combination of two things.  One was a misunderstanding on the part of the students as to what the course really was.  Hybrid was new for them, so all they saw was only having to come to class once a week and doing all their work online.  It didn’t occur to them that they had to make up for that class time they weren’t getting by actually working!  The second problem was a lack of online resources (provided by me) for them to successfully navigate through the online portion of the class.  

I sat back and cooled my heels for a year and then decided in summer 2008 to try again, but to try hybrid statistics instead.  It was working well as an online class but many students expressed a desire for some personal instruction time, so I figured why not try again.

Random thought #2:  students in hybrid courses will benefit from face-to-face interaction with the instructor and learn the material better.

I am happy to report that, of the 15 students enrolled in that summer 2008 hybrid stat course, 13 finished.  The 2 who withdrew did so for reasons that had nothing to do the course being done in a hybrid format.  Of the 13 who finished, there were 2 C’s, 7 B’s, and 4 A’s.  

Aside from the fact that this was statistics, not calculus, I also did some things differently.  Because this was a 12 week summer class, we met once a week for 1 ½ hours.  I also explained more clearly what hybrid entailed.  And I designed classroom activities so that the students would be engaged during the class time.  (Share)

In an informal course survey done at the end of the course, the students overwhelmingly said that they had put more time into the course (because of the weekly class meetings) and that plus having me there to answer questions had helped them learn the material better than had they been strictly online.

Hybrid calculus revisited

With the successful summer hybrid statistics under my belt, I felt refreshed and encouraged to try hybrid business calculus again.  In Fall 2008 I offered one section of hybrid business calculus, in addition to the one section of online business calculus.  

Random thought #3:  Hybrid courses provide the best of both worlds (face to face and online).

This course began with 25 students.  I scheduled weekly meetings with them and we did all testing during the class time (1 ½ hours in the evening).  Following my class format from summer, I developed a set of classroom activities for the students to work on during class time.  This time I decided to grade the activities and include them as 10% of the final course grade.  Activities could not be made up if you missed class, so this was my attempt to make attendance vital.  21 students finished (2 A, 3B, 10C, 4D, 2F).

Spring 2009 we offered both hybrid statistics and hybrid business calculus.  The problem is that these classes were added after the official class schedule was printed and they were run at 9:30 in the morning (statistics on Tuesday and calculus on Thursday).  So you can imagine what kind of students enrolled for these classes!  Of the 25 stat students, 4 withdrew (5A, 6B, 4C, 5D, 1F).  Of the 24 calculus students, there was only 1A, 6B, 5C, 5D, 1F, and 6 W.  The students tended to be younger than my usual online students and that, coupled with the timing of the course, caused the course to be not as successful as I would have liked.

Random thought #4:  Hybrid courses will be easier for me to teach.

One advantage of hybrid classes, for both instructor and student, is the face to face interaction with students.  Questions are more easily answered.  Students feel they have more personal access to the instructor.  However, they still are not totally convinced they have to do a lot of work outside of class.

The need for a continuous flow between the online and classroom components created a headache.  Basically last spring I was doing double work:  creating materials for the classroom AND creating materials and assessments for the online part.  

Now what?  Well, this term, fall 2009, I am again teaching both, but they meet later in the day (statistics at 4 and calculus at 6).  Hybrid statistics began with 30 students.  After the midterm exam and 8 weeks of the course, five students have withdrawn.  Three of them withdrew after the first week for reasons unrelated to the course.  Hybrid business calculus began with 21 students and now has 16 students.  One factor is the high withdraw rate may be related to the fact that our college experienced a 22% increase in enrollment this fall and it is possible that students signed up for the class without a full awareness of what the class entailed but had to stay there because all the other classes were full.

What have I done differently this time?  The major changes are the continuous flow between online/classroom components and a restructuring of what goes on during the class time.

In past hybrid classes, as I mentioned before, the class time has been devoted to a graded class activity and a lecture of the upcoming material.  Students typically were using this “mini lecture” as a substitute for reading the book and studying the material.  This term I have shifted more of the responsibility to the student.  Prior to class, students are expected to have read through the week’s material.  I post a Reading and Study Guide (show) for each week and they bring the completed Guide with them to class.  These guides are the springboard for class discussion and I do not feel the need to go over every little thing on them.  Also, I am not doing any formal lecturing now on the material, only as needed when I answer a question or go over the Guides.  The business calculus class also turns in five selected homework problems each week – due at midnight the day of class.  (A survey done at the end of F08 and S09 showed that students were spending only about 3 hours per week total on the class, which told me not much homework was getting done!)

So students prepare themselves for class.  Class time is devoted to questions and what lecturing is needed to answer questions.  After class there are two days during which students prepare for the quiz on the material.  Then they have five days to start on the new material.  This shifting of responsibility has made students more accountable for their learning and has reduced the amount of preparation necessary for me prior to each class.  

One issue that needs to at least be mentioned here is the general mindset of today’s students.  They tend to be less willing to do the work necessary to be successful, yet feel that simply turning in the assignments and taking the tests should earn them a good grade.  This developing trend is one that I am still struggling with in terms of how much the instructor should do.

Many of you may be familiar with The National Center for Academic Transformation and its Course Redesign Alliance.  The main purpose of the Center is to promote information technology as a way to improve student learning.  In those institutions I know of where course redesign has been implemented, the courses are redesigned so that students come to class 1 hour and week and then are required to spend the remaining 2 hours working on the course in a computer lab setting.  Instructors use the computer lab time as part of their teaching load.  As I understand it, all testing is done in the lab so that class time can be used for questions, group activities, and other related instructional events.  

Our college is very close to a commitment to the course redesign format.  In some ways, the hybrid courses I have been describing are similar to the redesign being considered. It is my hope that my experiences with these courses will be helpful to the rest of the department as we begin that process.  

Let me leave you with a few suggestions.

· Developing a hybrid course is not just adding to your existing course, but transforming a part of the course.  Hybrid courses have the same goals as traditional courses, just more of the material is moved online.
· The classroom and online components of a hybrid course must be integrated.  Each component must build on the other and feed into the other.
· The concept of a hybrid course may be new to students so it is vital to emphasize their responsibility for learning, especially if you are transforming a traditional class into a hybrid class.  


As for my random thoughts and expectations, hybrids do give students the best of both worlds (online and classroom).   They can be easier to teach, depending on how the classroom component is configured.  But do they increase retention and student learning?  The jury is still out on that one, at least for me!

What will I do differently next time?  

· The Reading and Study Guides will be required and will be submitted for evaluation as part of the final grade.  They will be revised to include more actual exercises.
· I am considering developing a diagnostic test, especially for the business calculus course, to be given at the beginning of the course.  This test would review basic algebra skills and students would be required to score 90% in order to continue.  

